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Annotation. This article analyzes advanced foreign and national experiences
in the deontological preparation of future pedagogues for inclusive education. The
research synthesizes the humanistic principles of inclusive education with the ideas
of professional duty and ethical responsibility in pedagogical deontology, examining
practices within higher pedagogical education systems across various countries.
Foreign experiences, particularly the deontological approaches to inclusive
education in Scandinavian countries, Canada, and Western European nations, their
curricula, and practical examples, are analyzed. Existing achievements and
shortcomings in the national education system are identified, and possibilities for
adapting advanced foreign practices to the conditions of Uzbekistan are discussed.
The research findings will serve as a basis for developing practical
recommendations for forming the inclusive-deontological competence of future
pedagogues.
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Annomauyus. Jlannas cmamovs NoCesAUeHA AHATU3Y NEPed08020 3aPYOeAHCHO2O0
U HAUUOHAJIbHO2O onbslmda 0COHMONO2UYECKOU NOO20MOBKU 6)/0)/1/141/06 neoazo208 K
UHKTIO3UBHOMY 06p6l30661Hu10. B uccneoosanuu CUHME3UPYIOMCA CYMAHUCMUYECKUE
NPpUHYUNsLL UHKITHO3UBHOCO 06pa306aHuﬂ u uoeu I’lp0¢€CCLlOHCl]ZbHOZO oonea u

OMUYECKOU  OMBEMCMBEHHOCMU — Neda202UdecKoll 0€0Hm0./'l02uu, usyuaromcs
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NPAKMUKU 8 CUCTEMAX 8blCULE20 Neda202UHecK020 00Pa308aHUsl pA3IUYHBIX CIPAH.
[Ipoananuzuposan 3apyOedxCcHulll ONblM, 6 UYACMHOCMU, OeOHMON02UYeCKUe
Nn00X00bl K UHKTIO3U8HOM)Y 0bpazosanuto 6 Ckanounasckux cmpauax, Kanaoe u
3anaonou Eepone, ux yuebHvie npoecpammul u npaxmuyeckue npumepul. Bvisenensvi
cyuecmayomue OOCMUdNCeHUss U He0OCMAamKu 68 HAYUOHAILHOU — cucmeme
00pazosanus, 00CYHCOEHbl BO3IMOAICHOCIU A0ANMAYUU NepedoB8020 3aPYOEHCHO20
onvlma K yciosusm Ysoekucmana. Pesyiomamol ucciedosanusi ROCIy#cam 0CHOBO
0J1s1 pazpadbomKu NPAKMUYECKUX peKomMeHoayull no opmupo8anuio UHKIIO3UGHO-
0eOHMONI02UHECKOU KOMNEMEHMHOCMU OYOYUUX neddz0208.

Kniouesvie cnoea: unxmosusnoe obpazosanue, 0eOHMON02UUECKAS
Nn0020MOBKA, Neda2ocuyeckas KOMNemeHyus, npopeccuoHalbHas  muKd,
3apybedicHblil Onvlm, HAYUOHAILHBII ONbIN, BblCUlee nedazocuieckoe 0opasosatue,

peghopmul 0bpazosanusl.

Introduction. Today, the introduction and development of inclusive
education has become one of the priority directions in the global education system.
Ensuring every child’s right to receive quality education, regardless of their physical,
mental, or other characteristics, is considered one of the fundamental tasks of
society. This process places new demands on the system for training pedagogical
personnel, requiring of them not only specialized knowledge but also profound
ethical and deontological preparation. The professional duty, responsibility, and
strict adherence to ethical norms of a pedagogue working in an inclusive
environment is one of the principal factors determining the effectiveness of the
educational process.

In the Republic of Uzbekistan as well, the development of inclusive education
is a priority direction of state policy, and large-scale reforms are being implemented
in this regard. The Law “On Education” and the relevant Decrees of the President of

the Republic of Uzbekistan are strengthening the legal foundations in this direction.
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However, the issue of the deontological formation of pedagogues in the process of

preparation for inclusive education has not yet been sufficiently studied. Improving
the mechanisms for the deontological preparation of future pedagogues to work in
an inclusive environment—through analyzing advanced foreign and national
experience, identifying the most effective approaches therein, and comparing them
with one another—is a pressing problem of the present day.

Literature Review and Methodology.International research on inclusive
education and pedagogical competence has been conducted extensively by
specialists such as M. Ainscow, L. Florian, and UNESCO. These works have
illuminated the theoretical foundations and principles of inclusive education and the
requirements placed on the professional preparation of pedagogues. With respect to
pedagogical deontology, the philosophical views of I. Kant and the research of
scholars such as V. A. Slastenin and A. K. Markova on the theory of professional
ethics and competence constitute the fundamental foundations of this field. Scholars
such as N. V. Safina and N. G. Chigarkina have focused on the issues of ethical
norms in pedagogical activity and professional-ethical competence. However,
comprehensive research on the issue of deontological preparation for inclusive
education and particularly on the comparative analysis of the experiences of various
countries is limited. In the present study, the following methods were employed: a
systems approach, a competence-based approach, comparative analysis, content
analysis (the analysis of educational programs, normative documents, and scholarly
publications), and synthesis. In studying advanced foreign experience, the higher-
education standards, pedagogical-education programs, and inclusive-education
policy documents of countries such as the member states of the European Union,
Canada, the USA, and Australia were analyzed. In studying national experience, the
educational legislation of the Republic of Uzbekistan, the curricula and programs of
higher pedagogical-education institutions, and the works of local researchers were

analyzed.
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Discussion.In many developed countries, particular attention is paid to

deontological aspects in the process of preparing future pedagogues for inclusive
education. In generalizing this experience, in the Scandinavian countries (Sweden,
Norway, Finland) the philosophy of inclusive education is deeply grounded in the
principles of humanism and equality, and in the preparation of pedagogues the ideas
of empathy, respect for the child, personal responsibility, and social justice assume
priority importance. Here, subjects such as “Pedagogical Ethics” and “Children’s
Rights” have been incorporated into the curricula, skills for resolving ethical
dilemmas are formed through the case-study method, and during practical training
students’ ethical positions are consolidated through systems of mentorship and
supervision. In Canada and the United Kingdom, professional standards and codes
of ethics occupy a central place in training pedagogues for inclusive education.
Codes of conduct for pedagogues require the teacher to treat every child fairly,
respectfully, and responsibly, to protect their confidential information, and to create
equal opportunities for all learners. In university programs, considerable attention is
paid to the ethical aspects of working with children with special needs, to the
etiquette of cooperation with parents, and to the formation of an inclusive culture
within the school community. In the USA and Australia as well, the components of
inclusivity and ethics are integrated within teacher-education programs, and students
are taught to apply ethical principles in working with children of diverse cultural,
social, and developmental characteristics. At some universities, within courses such
as “Diversity and Inclusion in Education,” deontological preparation is reinforced
through ethical debates, role-play, and practical simulations, while in pedagogical
practice students’ ethical conduct and fidelity to professional duty are among the
assessment criteria. The common feature of these experiences is that deontological
preparation is taught either as a separate discipline or integratively within other

disciplines related to inclusive education, with attention paid not only to the
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imparting of knowledge but also to the formation of ethical consciousness and the

development of self-analysis, empathy, and a sense of responsibility.

In Uzbekistan, significant achievements have been made in recent years in
developing inclusive education: in particular, a legislative base has been created;
subjects such as “Fundamentals of Inclusive Education” and “Special Pedagogy and
Psychology” have been introduced into higher education; and short-term courses on
inclusive education are being organized for practicing pedagogues. However, a fully
systematic approach to the deontological preparation of future pedagogues for
inclusive education has not yet taken shape. In the current situation, the following
shortcomings are observed: although the subject “Pedagogical Deontology” is taught
in higher pedagogical education, its content is often general in character, and
insufficient attention is paid to the specific ethical and legal issues of inclusive
education. Likewise, the integration of deontology into inclusive-education subjects
Is weak; that is, in subjects such as special pedagogy or the fundamentals of inclusive
education, theoretical knowledge and methodical techniques often predominate,
while deontological aspects such as the pedagogue’s ethical responsibility, the
protection of children’s rights, and the resolution of ethical dilemmas are not
illuminated in sufficient depth. The insufficiency of deontological preparation in
practice is also a pressing problem: the criteria for assessing students’ deontological
competence and the mechanisms for forming it during their pedagogical practice
have not been clearly developed, and within mentorship and supervision processes
attention to these aspects is weak.

The principal advantage of foreign experience is that it regards inclusive
education not merely as a methodology but as a system of profound ethical and
humanistic values. This, in turn, makes deontological preparation an integral part of
pedagogical education. An especially important aspect of this experience is the
active use, within the curricula, of interactive methods such as ethical-dilemma-

based case studies, role-play, and debates, as well as the requirement of strict
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adherence to professional codes of ethics. The strong aspects of Uzbekistan’s

experience are the presence of a robust state policy and legislative base directed at
developing inclusive education. However, applying this policy in practice requires
deepening the deontological preparation of pedagogues. To adapt foreign experience
to national conditions, it is expedient to synthesize the following: incorporating a
special course, “Deontology of Inclusive Education,” into the curricula of
pedagogical fields as an independent or advanced module, or revising the content of
the existing “Pedagogical Deontology” subject on the basis of the principles of
inclusivity. Likewise, it is necessary to actively introduce into the program case
studies, debates, role-play, and simulations aimed at resolving the ethical dilemmas
that may arise in an inclusive environment that is, to increase the number of
interactive and practical sessions. In organizing pedagogical practice, it is necessary
to create mechanisms for assessing deontological competence in practice by
developing and applying criteria for evaluating students’ ethical conduct,
responsibility, and fidelity to duty in an inclusive environment and to develop the
institution of mentorship. Finally, enriching the professional code of ethics of
pedagogues with the specific requirements of inclusive education and promoting it
among the pedagogical community is also considered important.

Conclusion.The deontological preparation of future pedagogues for inclusive
education is an inseparable and decisive component of modern education policy.
Advanced foreign experience particularly the examples of the Scandinavian
countries, Canada, and the United Kingdom demonstrates that a systematic and
comprehensive approach to the deontological preparation of pedagogues yields
effective results in practice. In these countries, deontological principles are deeply
integrated into the curricula, ethical dilemmas are actively analyzed in practical
sessions, and special attention is paid to ethical conduct in pedagogical practice.
Although significant achievements have been made in developing inclusive

education within Uzbekistan’s education system, adapting foreign experience to
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national conditions is necessary in order to improve the deontological preparation of

future pedagogues. To this end, introducing a course on the “Deontology of Inclusive
Education,” incorporating interactive sessions into educational programs,
developing criteria for assessing deontological competence in practice, and
enriching the professional code of ethics of pedagogues on the basis of the principles
of inclusivity assume important significance. These recommendations will serve to
build, in Uzbekistan, a genuinely humane and just inclusive-education system that
respects the dignity of every individual.
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